EYE 1091 Jim Messerschmidt
Gender, Representation and Resistance Fall 2007

Office: 1 Chamberlain (Criminology Dept., Portland)
Phone 780-4753/E-mail: mschmidt@usm.maine.edu
Office Hours: By appantment

Class: 4:10-6:40pm 113Bailey (Gorham)

Course Description: Studentsin this course will explore competing answers to three key questions
Qvhat is gende?0how has gende been represented and resisted historically, cross-culturally, and
in the United States?Oand how do variousideas aboutgendea express interrelationshipsamong
human cultures and the natural world20We will first explore the meaningsof gende anditsrelation
to sex and thebody; how gende shapes daly interactionsand therelationshipswe form; how socal
ingitutionsdistribute power, resources, and status based on gende regimes; and how gende
intersects with race, ethnicity, age, class, sexudity, and nation. Next we will examinethevarieties
of images of gende that permeate culture and shgpe history. For example, howis gende
represented today throughthe conventionsof language, mass media, educationd practice, and
political discourse. Working throughthese issues will allow usto explain the stability of gende
structures and how individuds and soda movementsin the US and throughouttheworld chdlenge
andresist gende regimes. We will discover the extent to which concepts of gende connect human
cultures and the natural world througha diverse rangeof embodied experiences.

Methods of Instruction: We will use a combinaion of short lectures, small groupwork, class
discussion, and group presentationsto ensure tha all members of the class have a shared
undestanding of course material. Students will write short pgoers, alonge research essay aswell as
paticipae in class discussions Students should be prepared to contribute actively in every class
session.

Course Requirements: Students are required to attend class as scheduled, induding the eight (8)
labs on Wednesdays from 7:00 to 8:30in the University Events Room, Glickman Library, Portland.
Students are also required to do the assigned reading in preparation for each class, submit
assignments on time and in theformat requested, and participate fully in class discussions.

Course Objectives for GRR: Students successfully completing Gende', Representation and
Resistance will be able to demondrate, orally andin writing, thefollowing:
Students can define discuss and explain key conoeptsin gende studies, induding sex and gendae,
pariarchy, misogyny, biologcal essentialism, homophobag, soda congruction, performativity, and
agency;
Students can distinguish among contrasting perspectives on gende relations
Students can recognize and critiquevariouscultura representationsof women and men,
femininity and masculinity;
Students can identify key intellectud, historical, and political eventsthat led up to and suppoted
theideas tha @ende is natural,OQende isasodal condruct,Oand @ende is a peformance.O
Students can give examples of gende arrangaments as Gources of pleasure, recognition and
identity, and as sources of injugice and hamOat avariety of pointsin time, andin various
cultures.

Course Objectives for all EYE courses: Students successfully completing Entry Y ear Experience
courses will beable to demondrate, orally and in writing, thefollowing:
Apply terminology appropriate to an undestanding of human cultures and the natural world
Apply appropriate factud and conceptud knowledgeto andyze unfamiliar or novd cases of
inter-relationdhips between human cultures and the natural world
Recognize tha one3 individud experience, thinking and culture provide only oneof many
possible perspectives



Differentiate the perspectives of different disciplinary approaches to human cultures and the
naura world

Describetheinterrelationdhips between human cultures and ther natural environmentsin
different globd and historical contexts and explain the differences and/or smilarities.

Required Readings:

Gendea. G.W. Conndl.

Woman at Point Zero. Nawal El Saadawi.

Guerilla Girls Beddde Conmpanion to the History of Western Art. Guerrilla Girls.

We Don®Need Another Wave: dispatches fromthe next generation of feminists. Melody Berger
(ed) )

Selected readingsavailable throughthelibrary@ electronic reserve service.

Readings and Assignments:

September 10
Introdudion
Assignment 1

September 17
Readings Conndl, Chapters1 & 2
Assignment 2A Due

September 24
Readings Connrell, Chepter 3
Clark, Martin, Lorber, Messner
Assignment 2B Due

October 1
Readings Conndl, Chepter 4

October 8
No Class

October 15
Readings Conndl, Chgpters5 & 6
Kimmel
Assignment 3A Due

October 22 .
Assignment 3BN Meet in 219 Bailey

October 29
Readings El Saadawi (whole bookand articles)
Assignment 4 Due

November 5
Readings Borngein
Assignment 5 Due

November 12
Readings Conndl, Chapter 7
Witcombe see webdgte http://witcombesbc.edu/eve-women




November 19
Readings Spade, Martin, and Fox in Berger
O'he Tranggende Bill of Rights.O
Assignment 3C Due

November 26
Readings Guerilla Girls (whole book)
Assignment 3D and 6 Due

December 3
Readings Russell, Kennaly, and Pozner in Berger

December 10
Readings Conndl, Chgpter 8
Assignment 7 Due
Assignment 8

Assessment of Student Work:

Lab Reports. Each student will write and hand-in 8 lab reports, onefor each lab during the
semester. Each lab report is worth 1% of your course grade, together lab reports countfor 8% of
your find course grade A lab report congsts of 2 paragraphs paragraph onesummarize thelab;
paragraph two relates thelab to a conaept or theme discussed in GRR.

Labsmeet on: September 12, 19 & 26, Octobe 10, 17 & 24, and November 7 & 28.

In-class assignments. Each student will complete two in-class assignments, each of which isworth
3% of your course grade, for atotal of 6% of yourfind course grade In-class assignments are
assignments 1 and 8.

Discussion papers. Each student will complete two discussion pgpers, each of which isworth 3%
of your course grade, for atotal of 6% of your find course grade Each discussion paper will be
between 100and 150words Discussion pgoers are assignments 2A and 4.

Short papers. Each student will complete 4 short pgpers each of which isworth 10%of your grade,
for atotal of 40%of yourfind course grade Each short pgoe will be between 300and 400words
Short pgoes are assignments 2B, 5, 6, and 7.

Research Project. Each student will complete al four steps of theresearch project. Theresearch
project counts for 40% of your find course grade. Note tha for research project step 3 (assignment
3C) youwill bedodked 10 points (25% of thefull assignment grade) if you do notcome to class
November 19th with afully rendeed draft of your pgoer. Assignments 3A, 3B, 3C and 3D are the
four components of theresearch project.

Summary of Assessment:

8% = Lab Reports

6% = In-class Assignments
6% = Discussion Pape's
40% = Short Papes
40% = Research Project



Assignments:

1. In-class writing 1. Please use thenext 15 minutes to write down your undestanding of the
following terms. Gex, gende, sexudity, masculinity, femininity, tranggende, misogyny,
pariarchy, and sexud identity.

2A. Discussion paper 1. Come to class with a discussion paper tha congders Connél@ claim on
page 27 that On talking about@enda@we are nat talking aboutsimple differences or fixed
categories.OQuoting from Conndl present evidence from thetext tha suppots or extendshis
statement. In groupsstudentsOwill circulate and discuss these pgpers. Each group@ scribe will
report thekey points of the group discussion. This assignment demongrates studentsOability to
distinguish among contrasting perspectives on gender.

2B. Short paper 1. Recurring to your discussion pgper, find two passages from the supplementary
readingsthat spesk to Connel@ claim aboutGixed categories.Oln a 300 to 400-word paper
explain how these readingsredefing, chdlenge and/or expand Connel@ claim. This assignment
demondrates studentsQebility to defineand extend the vocabulary.

3A. Research Step 1.

a) Read the supplementary text (Kimmel Ontegratlng Men into the Curriculum.Q

b) In 200wordsexplain the major claims the article makes abouthow gender works in society.
c) List three passages by page and paragraph nunmber tha make this postion ontheway gende
works clear to you. Briefly (100words) explain why each of these passages isimportant to
undestanding the article(@ argument.

d) List three specific pieces of evidence used by Kimmel to suppot the argument. Wha are the
strengths and weaknesses of this evidence?

€) Pose three questionsyou would like to ask Kimmel now that you@e read and re-read the article.
f) List two potential research topics aboutgende for which this article might be useful.

This assignment introduces students to the preparation needed to initiate aresearch project.

3B. Research Step 2. (All classesvisit thelibrary). Complete (f) abovein preparationfor our
library orientation session. In thelibrary we will examinethe extent to which these are or are not
useful research questions This assignment introduces students to theinformation literacy needed
for research.

3C. Research Step 3. Bring afully rendered draft to class for in-class peer review. A fully rendeed
draft has athesis, an argument, and aconduson. It isaslong(or longe) than the completed paper.
This assignment demongrates studentsOability to condud a research project.

3D. Research Step 4. In a800to 900word essay identify and andyze two ways that thereading
from E.H. Clarke extends chdlenges, and/or complicates thethen current (e.g., late 19" century
US) view of gender, masculinity and femininity. Your research mug draw on at least two other 19"-
century writings Locate at least two recent (after 1995) peer reviewed sources that rebut 19"
century arguments aboutgende as exemplified by Clarke. Be sure to use correct bibliographical
format to quote from and cite your sources. This assignment demondrates studentsQability to use
peer-review to improve hethis research.

4. Discussion paper 2. Choo® a passage or set of passages from Woman at Point Zero. In 150to
200words explain how these passages demondrate the novd @ chdlengesto gende
representations This assignment demondrates studentsQebility to interpret cultural representations

5. Short paper 2. Find two contemporary cultural representationsof gender from outside of class
materlals movies, TV, magazines, musc, etc. 1n 300to 400wordsexplain how Borndein might
OeadOthese texts from her postion as acultural critic of gende. Be sure to quote from Borngein to



groundyour explanation. This assignment demondrates studentsGability to use key conoepts and
categories of gende studies to identify cultural artifacts.

6. Short Paper 3. Pick a chapter fromthe Guerrilla Girls. In a300to 400word essay show how
historical context affects thevisibility of an artist@ work, and explain why and when women(@ art
disappeared. This assignment demondrates studentsOability to andyze historical and cultural
development.

7. Short paper 4. Pick any two essays from We don®need anohe wawve. In a300to 400word
essay putthem in dialoguewith your own experiences to discuss how you might work for gender
judicein your family, community or workplace. Be sure to quotie from the texts. This assignment
demondrates studentsQability to use self-expression to undestand therelationship between
citizenship and sodal responsbility.

8. In-class writing 2. Find assignment. Recur to key terms. This assignment demonsrates studentsO
mastery of thekey terms and concepts of this course.

GRADING RUBRIC FOR YOUR PAPERS

Grade Structure of Argument Evidence Qudity of Writing
TheA pape hasaclear and Thesuppoting | Thewriting clearly suppots

A: ingghtful thesis. The central evidenceis thethesisandis effectively

Supeior argument isfully developed. The | accurately structured, grammatically

Work paper buildsonrelevant sources | described, and | correct, stylistically
and texts to make points or cited. Itsuseis | pleasing, and demongrates
develop arguments tha go bdanced and acommand of therelevant
beyondthe assigned texts. varied. vocabulary

B: TheB pgoe hasaclear thesisand | Each pointis | Thewritingisfocusedin

Competent | alogically developed argument suppoted by suppot of thethesis, is

Work tha frequently refersto key defensble grammatically correct, and
concepts and relevant texts. The | evidence. regularly usestherelevant
B paper iscongstent. vocabulary.

TheC pge isinconsgent. If the | Theeis Thewritingis generdly

C: thesisis strong, the argument incongstent grammatically correct. The

Acceptable | wandes. If theargumentis suppot forthe | authorisnotregularly usng

Work logical, thecon-clusondoesnot | main points of | therelevant vocabulary.
follow. Some key pantsare theargument. | S/heneedsto pay more
developad while others are Citationand attention to proof reading.
missed. Theargument sometimes | bdance are
refers back to key concepts and uneven.

SOUICES.

D: Thereisnothesisor argumentin | Evidenceand | Thewriting sporadically

Margind a D pape. Althoughthepape topic are communicates idess,

Work containsinformation related to related, butthe | athougherrors of syntax,
thetopic, the presentationis evidencedoes | grammar and usageimpede
disorganized, hgphazard and not suppot the | comprehenson. This
confudng. A D pape rarely uses | argument(s). author needsto pay more
relevant sources. attention to proof reading.




TheF pgoe has nothesis, no This pgper Thewritingisincoheent.
F: argument and noconduson. The | indudsslittle | Gibbeish, platitudes and
Not writing is often self contradictory | or noevidence. | jargondoninae. The
acceptable | and/or redundant. The pgper does congant mechanical errors
notindicate familiarity with the induding misspdlings
relevant sources. incorrect word usage, and
verb tense disagreements
impede comprehengon.
Grading Standards:

The Grade of A. Highlevel peformance implies excellence in thinking and performance within
thedomain of a subject and course, along with the development of arangeof knowedgeacquired
throughthe exercise of thinking skills and abilities. A level work is, onthewhole, clear, precise,
andwell reasondl, it isin addition, often indghtful. Basic terms and distinctionsare learned at a
level that impliesingghtinto basic concepts and principds. Thewritten work of an A-level student
showstha ghehasinterndized the basic intellectual standards appropriate to the assessment of
his’lher own work. Her/his work demondrates ingght into self-evaluaion.
The A-level student often:

raises important questionsand issues,

andyzes key questionsand problems clearly and precisaly,

recognizes key questionable assumptions clarifies key concepts effectively, uses languaye

in keeping with educated usage,

frequently identifies relevant competing paints of view, and

demondrates a commitment to reason carefully from clearly stated premisesin the subject,

aswell as marked sendtivity to important implicationsand consequences.
A-level work displays excellent reasoning and problem solving within and works consistently at a
highlevel of intellectud excellence.

The Grade of B. Thegrade of B implies soundthinking and performance within thedomain of a
subject and course, alongwith the development of arangeof knowedgeacquired throughthe
exercise of thinking skills and abilities. B level work isclear, precise, and well reasoned, but does
not have depth of ingght The student comprehends basic terms, prindples, and distinctions The B-
level student has interndized some of thebasic intellectud standadsappropriate to the assessment
of hisgher own work, and demongrates compeence in self-evaluation.
The B-level student often:

raises questionsand issues,

andyzes questionsand problems clearly and precisdly,

recognizes some questionable assumptions clarifies key conaepts competently

typically uses languayein keeping with educated usage,

sometimes identifies relevant competing points of view, and

demondrates the beginningsof a commitment to reason carefully from clearly stated premisesin

asubject, aswell as some sengtivity to important implicationsand consquences.
B-level work displays soundreasoning and problem solving with and works consstently at a
competent level of intellectud peformance.

The Grade of C. Thegradeof Cimplies mixed thinking and performance within thedomein of a
subject and course, alongwith some development of a rangeof knowedgeacquired throughthe
exercise of thinking skills and abilities. C level work isincongstently clear, precise, and well
reasonal; moreove, it does notdisplay depth of insight or even consstent competence. The student
is beginning to comprehend basic terms, prindples, and distinctionsbutusageisincongstent. The
C-level student has interndized afew of thebasic intellectud standadsappropriate to the
assessment of hisher own work in a subject, but demondrates inconsstency in self-evaluation.



The C-level student sometimes:

raises questionsand issues,

sometimes andyzes questionsand problems clearly and precisely,

recognizes some questionable assumptions

clarifies some conaepts compeently,

incongstently uses languayein keeping with educated usage,

sometimes identifies relevant competing points of view,

but does not demondrate a clear commitment to reason carefully from clearly stated premisesin

a subject,

nor is the student consstent sengtivity to important implicationsand consequences.
C-level work displays incongstent reasoning and problem solving and works, at best, at a
competent level of intellectud peformance.

The Grade of D (note: you can not earn a D in this class). The grade of D implies poorthinking
and performance within the domain of a subject and course. Thestudent istrying to get throughthe
course by roterecall, attempting to acquire knowledgeby memorization rather than through
comprehenson, undestanding, or engagement. The student is not developing critical thinking skills
and undestandingsas requisite to undestanding course content. In D-level work, thinkingis
typically undear, imprecise, and arguments do notdemongrate clear reasoning. Thestudent is
achieving competence only onthelowest order of peformance. Basic terms and distinctionsare
used incorrectly, andreflect a supaficia or mistaken comprehenson of, basic conaepts and
princdples. TheD-level student has notinterndized the basic intellectud standardsappropriate to
the assessment of higher own work and does pootly in self-evaluaion.
The D-level student rarely:

raises questionsand issues,

andyzes questionsand problems with appropriate depth or detail,

recognizes higher assumptions

presents concepts clearly,

uses languayein keeping with educated usage,

identifies relevant competing paints of view, and

shows an undeastanding of theimportance of a commitment to reason carefully from clearly

stated premises.
TheD-level student isinsenstive to important implicationsand consequences. D-level work
displays poorreasoning and problem solving within afield and works, at best, at alow level of
intellectud performance.

The Grade of F. Thestudent tries to get throughthe course by means of rote recall, attemptingto
acquire knowledgeby memorization rather than through comprehenson, undestanding, or
engagement. Thestudent is not developing critical thinking skills and undestandingsas requisite to
undestanding course content. Work at the F-level, represents thinking that is regularly undear,
imprecise, and pooily reasoned. The student is not achieving competence in higher academic work.
Regular incorrect use of basic terms and distinctionsreflects alack of comprehenson of basic
conaepts and prindples. TheF-level student has not interndized thebasic intellectud standads
appropriate to the assessment of his’he own work. S/he evaluates hissher own work incorrectly.
The F-level student does not:

raise questionsor issues,

andyze questionsand problems,

recognize hisher assumptions

clarify concepts,

use languayein keeping with educated usage,

recognize the difference between higher point of view andthe TRUTH, and

does not undestand theimpartance of a commitment to reason carefully from clearly stated

premises.



TheF-level student is obliviousto important implicationsand consequences. F-level work displays
incompetent reasoning and incompetent problem solving within afield and congstently poor
intellectud performance.

Statement on Students with Disabilities:

TheUniversity of Southern Maineis committed to providing access to the University for people
with disabilities. Our god isto enable students, staff, applicants and the public to paticipaein the
academic, employment, cultural, and recreationd life of the University. University policy, Section
504 of the Rehabilitation Act, the Americanswith Disabilities Act, and state and local laws, ensure
tha qudified indviduds with adisability shdl have access to and be able to participate in services,
programs, and activities of theUniversity of Southern Maine As part of the continuing effort to
make the campusaccessible, the University has designaed the Office of Suppat for Students with
Disabilities as the office, which coordinates services for students with disabilities.

FMI: (207) 780-4706TTY (207) 780-4395

The Learning Center has offices onthe Portland, and Gorham.

To see atutor for hdp with any course, induding this ong call for an appointment.
Portland: 253 Luther Bonney Hall - 780-4228!

Kaoru Watanabe Phillips Manager,

Gorham:!TheLearning Center !(gello Sports Center - 2288224

Susan Frog, Manager,

TheBailey Hall Math Center - 780-4811!1J
Scott Perry, Manager, and Coordinaor, Developmental Math,

STUDENT ACADEMIC INTEGRITY POLICY

The academic community of the University of Southern Mainerecognizes that adheence to high
prinaples of academic integrity is vital to the academic fundion of the University. Academic
integrity is based uponhonesty. All students of the University are expected to behhonest in ther
academic endeavors. All academic work should be performed in amanne tha will providean
honest reflection of the knowledgeand abilities of each student. Any breach of academic integrity
isaseriousoffense. Theentire academic community shares the responsbility for establishing and
maintaining standards of academic integrity. Those in charge of academic tasks have an obligation
to make known the standads and expectationsof acceptable academic condud. Each student has
an obligation to know and undestand those standards and expectations While the academic
community recognizes that theresponsbility for learning and persond condud is an individud
matter, all students and faculty members will hdp to maintain academic integrity at the University
by refusngto participaein, or tolerate, any dishoresty.

STATEMENT ON PLAGIARISM

Plagiarizing occurs when you use thewords, idess, or data of others and fail to give prope
acknowledgement of sources. Plagiarism indudesfailing to identify verbaim statements as
quotionsand failing to give appropriate credit and citationsof sources used. Thelearning process
incorporates the thoughs and ideas of othersinto the student@ mind to enlargethe peasond
boundaies of knowmedge Thereis, however, aclear distinction between the presentation of those
new ideas with acknowedgement of sources andthe presentation of those ideas as oneg3 own. Any
ideas to which the student refersin any pgoer or homework tha borrows from others mug be
suitably identified with appropriate citations For more information on appropriate forms of citation
see Diane Hacker, A Writer3 Reference.

UNIVERSITY HEALTH SERVICES & UNIVERITY COUNSELING SERVICES
The University of Southern Maine provides heglth and counssling services for al students.
For hedlth and counsgling services in GorhamN 780 5411

For health and counsling servicesin PortlandN 7804211
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